
 

 

 

SEND Accessibility Plan 
 

 

 

 

School: Randlay Primary School and Nursery 

 

 

Plan period: September 2025 – August 2028 



This plan is written in line with the Equality Act 2010 and the SEND Code of 

Practice (0–25) 

1. Purpose of the Accessibility Plan 

This Accessibility Plan outlines how Randlay Primary School and Nursery will 

increase access to education for pupils with disabilities, including pupils in the 

school nursery. It focuses on curriculum access, the physical environment and 

access to information. 

2. Aims 

- To increase participation in learning for pupils with SEND 

- To improve the physical environment to support inclusion 

- To ensure information is accessible to pupils, parents and visitors 

- To promote independence, wellbeing and positive outcomes for all pupils 

3. Roles and Responsibilities 

Governing Body: Approves, monitors and reviews this plan. 

Headteacher: Ensures implementation and statutory compliance. 

SENCO: Leads SEND provision and advises on adjustments. 

All Staff: Implement inclusive practice. 

4. Increasing Access to the Curriculum (Including Foundation 

Subjects) 
 

The school ensures pupils with SEND have access to a broad, balanced and 

ambitious curriculum from nursery to Key Stage 2, including all Foundation 

Subjects. Access is underpinned by Quality First Teaching, the graduated Assess–

Plan–Do–Review approach and reasonable adjustments. 

Foundation Subjects including Science, History, Geography, Art and Design, Design 

and Technology, Music, Physical Education, Computing and Religious Education are 

adapted through flexible teaching strategies, alternative recording methods, 

multisensory resources and clear lesson structure without reducing ambition. 



Guidance on how to support SEND pupils in the Foundation subjects is found in our 

school subject policies and our curriculum document ‘Supporting SEND pupils in the 

Foundation subjects’. 

Specialist provision spaces (Rainbow Room, Beehive Room and The Honeypot) are 

used to support pre-teaching, reinforcement and emotional regulation, enabling 

pupils to access mainstream learning successfully. 

5. Improving the Physical Environment 

The school is committed to making planned, reasonable adjustments to the physical 

environment to reduce barriers to learning and participation for pupils with Special 

Educational Needs and Disabilities (SEND), in line with the Equality Act 2010 and 

Telford & Wrekin Schools Accessibility Strategy. Adjustments are informed by 

individual need and reviewed regularly. 

Access, Movement and Wayfinding 

Step-free access is available to key areas of the school wherever reasonably 

practicable. Corridors and entrances are kept clear to support mobility, visual 

clarity and safe movement. Signage uses clear language and pictorial support to aid 

understanding for pupils with cognition and communication needs. Emergency 

evacuation arrangements are adapted where required and routinely reviewed. 

Classrooms and Shared Learning Environments 

Classrooms are organised to allow ease of movement, defined work areas and clear 

sightlines. Furniture is flexible and includes seating and tables appropriate to a 

range of physical, sensory and learning needs. Lighting, noise levels and visual 

stimuli are actively managed to reduce sensory overload. Quiet breakout spaces are 

available within or near classrooms where possible. 

EYFS Learning Environments 

Outdoor spaces include zoned areas for active play, calm play and sensory 

regulation. EYFS environments provide safe, structured and accessible indoor and 

outdoor learning spaces. Resources are reviewed regularly to ensure inclusion for 

pupils with cognition and sensory needs. 

Specialist Provision Rooms for Pupils with ASD and Cognition and Learning 

Needs 



Purpose and rationale 

Where identified need requires additional environmental adaptation beyond the 

mainstream classroom, the school provides specialist provision rooms to support 

pupils with Autism Spectrum Disorder (ASD) and cognition and learning needs. 

These spaces are designed to reduce sensory overload, promote emotional 

regulation, and enable targeted intervention while maintaining pupils’ inclusion in 

mainstream school life. 

Specialist provision rooms support: 

Individual or small-group intervention 

Emotional regulation and sensory processing 

Pre-teaching and consolidation of learning 

Short-term withdrawals to support engagement and wellbeing 

Therapeutic and multidisciplinary input where required 

These rooms are not used as permanent placements, but as part of a graduated, 

flexible approach to support access to learning. 

Design principles 

Specialist provision rooms will be planned and maintained using evidence-informed 

inclusive design principles, including: 

Low-arousal environments with neutral colour schemes and minimal visual clutter 

Dimmable lighting and blinds to reduce glare and sensory stress 

Acoustic considerations, such as soft flooring, furnishings and acoustic panels to 

reduce background noise 

Flexible furniture, including height-adjustable tables, wobble stools, floor seating, 

and supportive chairs 

Clear zoning, enabling:  

Learning/work area 

Calm/quiet area 



Sensory regulation area 

Consistent visual structure, including:  

Clearly labelled storage 

Visual timetables and now/next boards 

Symbol-supported instructions 

Safe storage for specialist equipment, sensory resources and confidential records 

Sensory and regulation provision 

Specialist rooms will include age-appropriate sensory resources, selected based on 

individual pupil needs rather than a “one-size-fits-all” approach. This may include: 

Weighted lap pads or blankets (used following risk assessment) 

Rockers, balance boards or movement cushions 

Tent, pod or screened quiet space for self-regulation 

Tactile resources (e.g. fidget tools, textured mats) 

Deep-pressure or resistance resources 

Calming visual supports (e.g. lava lamps, slow-moving visuals) 

Staff supervise and model appropriate use of sensory equipment, and access is 

guided through individual support plans or EHCP outcomes. 

Accessibility and safety 

All specialist provision rooms will: 

Be wheelchair accessible where physically possible 

Meet health and safety and fire evacuation requirements 

Have clear sightlines or observation panels where required for safeguarding 

Be risk-assessed for pupils with behaviours that challenge 

Include clear procedures for use during emotional dysregulation or crisis situations 



 

Links to cognition and learning support 

For pupils with cognition and learning needs, specialist provision rooms will support: 

Overlearning and repetition in a reduced-distraction environment 

Access to concrete and multisensory learning resources 

Use of assistive technology (e.g. tablets, reader pens, overlays) 

Alternative recording methods and scaffolding 

Structured teaching approaches where appropriate 

 

Staffing and use 

Specialist rooms are staffed by trained adults (teachers, teaching assistants or 

specialist practitioners) 

Staff receive regular training in ASD, cognition and learning, trauma-informed 

practice and sensory regulation 

Use of the room is:  

Planned 

Time-limited 

Reviewed regularly through the Assess–Plan–Do–Review cycle 

Parents/carers are informed about how and why provision rooms are used 

 

Monitoring and review 

The impact of specialist provision rooms is evaluated through: 

Pupil engagement and wellbeing measures 

Progress towards individual outcomes 



Reduction in dysregulation incidents 

Increased access to mainstream learning 

Feedback from pupils, parents and staff 

Provision and layout are reviewed annually (or sooner if needs change) to ensure 

spaces continue to meet the needs of pupils attending the school and nursery. 

 

Specialist Provision Rooms 

Rainbow Room – Cognition and Learning Needs 

The Rainbow Room supports pupils with cognition and learning needs who benefit 

from a reduced-distraction environment. It provides a calm, structured learning 

space, multisensory resources, flexible seating, visual supports and assistive 

technology to support targeted interventions and overlearning. 

Beehive Room – ASD Needs 

The Beehive Room supports pupils with Autism Spectrum Disorder who require a 

low-arousal environment. The room features controlled lighting, acoustic 

considerations, structured visual organisation and sensory regulation resources to 

support emotional wellbeing and reintegration into mainstream learning. 

The Honeypot – EYFS ASD Provision 

The Honeypot is a designated adapted area within the EYFS provision supporting 

pupils with ASD. It provides a structured, predictable environment with clear 

routines, sensory considerations and close links to wider EYFS learning to support 

early identification and inclusion. 

  

  

6. Improving Access to Information 

Information is provided in accessible formats and the school website meets 

accessibility requirements. Alternative formats are provided on request. 



7. Monitoring and Review of Accessibility Plan 

• Termly: SENCO reports to the Governing Board (progress, exclusions, 

attendance, participation, reasonable adjustments, training, complaints). 

• Annually: Review and update the Accessibility Plan, Equality Objectives, and 

SEN Information Report; publish updates on the website with accessible 

formats. 

• External accountability: Plan and evidence align with Ofsted/CQC Area 

SEND expectations on inclusion and impact. 

 

  



Appendix A: Three-Year Accessibility Action Plan (2025–2028) 

Priority 

Area 

Action Timescale Lead Success 

Criteria 

Curriculum 

Access 

Embed 

graduated 

approach 

across 

school 

Year 1 SENCO Improved 

SEND 

outcomes 

Foundation 

Subjects 

Develop 

SEND 

guidance for 

all 

foundation 

subjects 

Year 1–2 Subject 

Leaders/SENCO 

Inclusive 

planning 

evident 

Physical 

Environment 

Enhance 

Rainbow 

Room 

provision 

Year 1–2 SENCO/Head 

teacher 

Targeted 

support 

effective 

Physical 

Environment 

Develop 

Beehive 

Room as 

ASD 

provision 

Year 1–2 SENCO/Site 

Manager 

Improved 

regulation 

EYFS ASD Develop The 

Honeypot 

ASD 

provision in 

EYFS 

Year 1–3 EYFS Lead/ SENCO Smooth 

transition to 

Reception 

Information Ensure 

website 

accessibility 

compliance 

Year 2 Headteacher Accessible 

communication 

Staff 

Training 

Ongoing 

SEND 

training 

Year 1–3 Headteacher/SENCO Consistent 

practice 

 


